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Abstract 
Since the academic year of 1998-1999, the Romanian Ministry of Education has started implementing an educational reform 
based on the New National Curriculum which focuses on students’ learning needs. In its simplest sense, the scholar curriculum is 
represented by the academic content that is taught by teachers for their students. By contrast, in a larger sense, the scholar 
curriculum consists in all the educational experiences that students take part in during scholar period. Moreover, according to the 
academic reform, the scholar curriculum should be focused on the educational objectives, trying to establish what students will 
be able to do at the end of the learning process. Therefore, the aim of the present research is to analyze how teachers can apply 
that mentioned academic curriculum in their didactic activities. The sample was represented by 179 students who attend the 
inferior secondary learning system from Oradea, Bihor County, Romania. The methodology of our research was a questionnaire 
composed by 20 items that was applied at the end of academic year 2012/2013. The results proved that the majority of teachers 
improved their didactic style, teaching a modern and relevant educational content and using various and interactive 
teaching/learning/evaluating strategies. 
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1. Introduction 
 
Most educational professionals from Romania accredit the idea that the real curriculum reform started in the 
academic year of 1998/1999. The researches in this field and, especially, reform projects promoted by World Bank 
had a diagnostic role in order to help creating favourable conditions for the start of this mentioned reform. Among 
the main negative comments made to the Romanian educational system, Cristea (2006), reminds those related to the  
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excessive theorizing content (there is a danger of alienation students from real life), too much emphasis on 
expository teaching methods, the teacher is often times perceived as being a ‘manual talk’, excessive administrative 
centralization (the state had a decisive role in determining the ideal function of the  curriculum), etc. In fact, 
according to the author, the concept of reform refers to those structural and functional changes of a system that help 
making it more effective (Marinescu, 2012). Another concept that has been promoted by the reform is the 
"curriculum". Although the term is historically old (etymologically derived from Latin and it means "race", "run"), 
in the recent pedagogical literature (ninth century), while in Romania it came only in the second half of the 90s (but 
leaves the impression that it does it in a somewhat aggressive way). We do not insist on the multiple meanings given 
to the curriculum, but we will observe that, in a restrictive way, the term refers at the educational content with 
school documents where it is reflected, while that, in a large sense, the concept refers to the ensemble of all learning 
experiences that student acquired in a more or less stringent organized way (see Chis, 2001; Bocoş, 2002). Moreover 
according to Cucoş (2006, p 182), the school curriculum involves a complex interrelationship between the 
following: 
x Specific objectives for a certain area (educational level, profile, specialization, discipline, 
education); 
x Educational content or information necessary to fulfill the established objectives; 
x Performance conditions (methods, resources, activities etc.), design and organization of education 
and training situations; 
x Evaluating school performance. 
In fact, the prospect of dealing with these components provides a view on one of the most important differences 
between traditional and curriculum model. According to Zdrehuş (2010, pp. 98-99), we can note that the 
pedagogical design (understood as the theory and practice of the didactic process at all its levels) is based on the 
following two models: 
A) The traditional model:  
¾ focuses on content taught which makes the other components:  
¾ the relationships between these components are not well defined, but arising from the process;  
¾ the objectives are formulated by content;  
¾ the assessment of the content (information); 
¾ there is no evidence formative aspects; 
¾ both the teachers and the students develop and use informative skills 
       B) The curricular model:  
¾ focuses on goals (having a formative role);  
¾ the content is selected and organized according to the objectives;  
¾ the teaching strategies are selected thinking of both objectives and content;  
¾ the assessment is formative and it is made in correlation with the objective and content;  
¾ the assessment strategies are integrated in teaching and learning;  
¾ the curricular model relates to the current and future needs of the individuals and society, trying to 
achieve a balance between the general knowledge and the specialized one;  
¾ the curriculum model promotes student and teacher personality development by organizing 
coherent learning experiences and using all forms of education. 
Comparing those two models, we see that our traditional teaching emphasis the content (and hence the 
information dimension), while  in the case of the curricular model the accent is focused on the objectives (and 
therefore on the formative  dimension). Essentially, any teaching activity must comply with a number of principles 
that are designed to create the prerequisites for its proper functioning. Then the educational objectives (and, in 
particular, the operational ones) should be designed carefully by teachers, because according to them the didactic 
contents and teaching strategies will be selected, a certain form of organization of instructive activity will be chosen, 
so on and so forth. The wrongful designing of an element of the set can compromise the entire development of the 
teaching process. In contrary, achieving a harmony between all these components and integrating student in an 
optimal position in relation to them creates a phenomenon called by Mariana Rodica Niculescu "the curricula effect" 
which can be likened to the ”pyramid effect” . This is the best way that the student can get benefits from the 
formative valence  of the educational process and, generally, the way to from the entire curriculum reforms that 
experts are trying to implement. 
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2. The research 
 
2.1 The objectives 
 
Starting from those presented in previous paragraphs, we can define the scholar curriculum as a unity and 
integrative ensemble of learning experiences that are transmitted by school for its students. These experiences are 
focused on educational objectives, and starting from them there are stages developed that help achieving them. Such 
stages are: structuring the informational content forms of organization of didactic activities and teaching / learning / 
evaluation strategies. In the present study, we intend to identify what is the level on which teachers are prepared to 
implement the curricular vision upon the instructive process in their current activity. Concretely talking, the specific 
aims of our research are: (1) establishing the level in which professors communicate lessons’ objectives to their 
pupils; (2) determining how relevant the taught informational content is for pupils; (3) identifying the specificity of 
the didactic strategies used by teachers in the learning process. 
 
2.2 The sample 
The sample of our research was composed from 179 pupils who learned in the inferior secondary learning system 
in 4 schools from the Bihor County, Romania: Theoretical High-School “Onisifor Ghibu” Oradea, Theoretical High-
School “Aurel Lazar” Oradea, Gymnasium School No. 16, Oradea and Gymnasium School “Nicolae Popoviciu” 
Beius. The pupils’ chronological ages were between 11 and 14 years old, 73.5% girls and 26.5% boys. 
 
2.3 The methodology 
The research method was represented by an analysis based on the survey and its instrument was composed from 
20 multiple choice items, grouped in the following categories: communication of the educational objectives toward 
pupils; the quality and relevance of the taught didactic content; pupils’ involvement in the 
teaching/learning/evaluation process by using adequate didactic strategies; the level in which the acquired 
knowledge could be used in practice; teachers’ psycho-pedagogic and methodical competences. For this research, 
we took into consideration only those items which refer to the communication of educational objectives, their 
relevance towards pupils’ taught informational content, namely the specific of didactic strategies used in the 
learning process. The mentioned multiple choice items have four answer options: always (4 p.), often (3 p.), rarely 
(2 p.) and never (1 p.). The quantitative interpretation of the results was made by computing the statistic frequency 
of the obtained answers from the pupils. The implementation period of our research was in January 2014. 
 
2.4 The results 
The obtained results are very interesting and represented in the following pictures (where 1 = always, 2 = often, 3 
= rarely and 4 = never): 
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Fig. 1. Communication by professors of lessons’ objectives 
 
Analyzing Picture no. 1, we can observe that most pupils (39.2%) consider that their teachers often inform them 
about lesson’s objectives, while that 31.8% of them consider that this happens rarely. Only 23.7% of respondents 
consider that teachers always inform them about scholar objectives during the lesson and 5.5% of them consider that 
this fact never happens. These answers are rather surprising, as long as psycho-pedagogical literature strictly 
recommended the communication of educational objectives at the beginning of every lesson. However, numerous 
teachers do not do this, passing through this important event of didactic scenario and focusing especially on the 
informational content. A possible explanation could be that many teachers are not aware enough about the 
importance of educational objectives in helping pupils to a better understanding of transmitted didactic message 
signification and its utility in effective acquired of future knowledge. 
 
 
Fig. 2. The relevance of knowledge acquired by pupils 
 
The obtained results which were presented in Picture no. 2 validate those ones which were analyzed in previous 
paragraph. So, 64.7% of pupils consider that the taught content by their teachers is any time useful and relevant for 
them, while that the others 35.3% consider that this happens often. No pupil has another opinion. This means that 
teachers are more interested in taught content than to accomplish different scholar objectives or to develop any 
competences for their pupils. 
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Fig. 3. Using some interactive methods in teaching 
 
The obtained results from Picture no. 3 are not surprising at all, as long as more than 75% of respondents say that 
their teachers use interactive teaching methods. In pupils’ opinion, their professors are well-prepared from the 
psycho-pedagogic and methodical viewpoint, having high competences to effective use of interactive strategies in 
their daily didactic activities. However, 23.5% of respondents affirm that their teachers use only rarely such kind of 
interactive teaching strategies, which means that teachers’ continues training in methodical field should be 
improved. 
 
 
Fig. 4. The objectivity of didactic evaluation 
 
The same clear results were obtained at the last investigated item as well, more than 90% of pupils saying that their 
teachers are always or often objective when they assess pupils’ scholar progress. It seems that teachers understand 
the importance of didactic evaluation in order to increase the quality of learning process. Therefore, they try to be 
honest when they appreciate the level of knowledge of their pupils. Moreover, there is a strong correlation between 
this approach and curricular vision about education, establishing a durable interdependence between projected 
scholar objectives and didactic assessment objectivity. 
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3. Discussion and conclusion 
 
Another important issue that should be put in discussion is the modality in which teachers are projecting their 
current didactic activity. According to psycho-pedagogical literature (Ortan, 2012), the curricular vision about 
learning process occurs when professors are structuring their whole didactic process starting from educational 
objectives. But scholar reality is a little different from theory, because not all teachers are projecting their lessons 
starting from educational objectives. According to the results of our research, a large number of teachers are 
projecting their didactic activities function of informational content which should be transmitted to their pupils, 
selecting all the other scholar components (educational objectives, organization’s forms of lessons, namely teaching 
/ learning / evaluating strategies) function of that mentioned content. We can suppose that are, at least, two reasons 
for this situation. First of all, many teachers consider that is easier to project their lessons starting from the didactic 
content established by Scholar Syllabus. In such condition, teachers should select only this mentioned content and 
teach it, according to an established scholar calendar. Secondly, many teachers are not enough trained in the 
curricular field. A large number of teachers benefit from traditional training in their specialization, psycho-pedagogy 
and methodical area, where the accent is more focused on transmitting the information and less on developing the 
pupils’ competences. On the contrary, in a modern and high-end learning system, these competences must be a 
priority and teachers should be able to develop them when teaching their pupils. However, the majority of teachers 
teach an interesting and relevant informational content using some interactive strategies and promoting an objective 
didactic evaluation. This fact is specific to a quality learning process, where pupils are effectively integrated and 
become a part of it. So the pupils will be able to acquire different knowledge, which is going to be useful for their 
“extra-scholar” life and to be involved actively in one’s community. In this way, it will be created the premises for 
an educational process focused on objectives and its formative dimension. As a conclusion, the psycho-pedagogical 
literature makes the difference between the traditional and the modern and the curricular approach upon the learning 
process, because, in the first case, the accent is held on the informational content which will be taught. In the second 
one, there are accentuated the educational objectives which will be accomplished. Unfortunately, many teachers are 
planning their lessons starting from the didactic content and not from the operational objectives, promoting in this 
way the informative dimension and only after that the formative one of education. We consider that is very 
important that teachers insist in developing pupils’ specialization and transversal competences and help them to 
effectively integrate them in the contemporary society. In this way, the premises to developing a modern society 
composed from active and responsible members who will be able to become agents of tomorrow’s world are being 
effectively created. 
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